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In accordance with Minnesota Statute: 120B.12 Perham Public Schools have identified the following 

plans to help every child establish a solid foundation in literacy by the end of Grade 3. 

Minnesota State Literacy Goal: The state of Minnesota legislature seeks to have every child reading at 

or above grade level no later than the end of grade 3 and that teachers provide comprehensive, 

scientifically based reading instruction.  

Local Literacy Plan: 

This plan includes the processes we will use to: 

 Assess students’ level of reading proficiency  

 Notify and involve parents 

 Intervene with students who are not reading at or above grade level 

 Identify and meet staff development needs in the area of literacy 

Reading Proficiently by 3rd grade: The state mandate requires school districts to design their 

programming to make sure that students are reading proficiently by the end of grade 3. A review of 

conducted research consistently reveals a very strong correlation between children’s reading proficiency 

at grade 3 and rate of high school graduation. Literacy development starts at an early age and is the 

basis for all academic success. Reading well by Grade 3 is a strong indicator that the students had a 

strong foundation of literacy skills to continue to expand their understandings of what they read, make 

meaning, and transfer that learning across all subject areas.  Instruction that provides the basis for all 

students to read well by Grade 3 and beyond will help close the achievement gap to ensure that all 

students are ready for the demands of college and the workplace. From cradle to career, a sustained 

effort to create quality, language-rich literacy environments in all of our schools and programs from 

birth through Grade 12 promotes academic success. 

Commitment to Evidence-Based Literacy Instruction 

The goal of Heart of the Lakes Elementary School is to ensure that all students are grade-level proficient 

in reading. Meeting grade level standards is one of the measurable goals for reading, however, our 

ultimate goal is for all students to be able to utilize their reading, writing, and speaking skills in their 

everyday life. 

We recognize that we are living in the information age. Without the ability to read and understand what 

is being read, a person will have difficulty functioning and succeeding in our society. Over the past 

decade alone, the amount of information requiring more advanced levels of comprehension, writing 

skills, problem solving abilities and critical thinking has grown tremendously. As a result, adults with 

limited reading skills will have fewer opportunities for success in society. Therefore, it has never been 



more important to us that every child learns to read, and we are committed to do whatever it takes to 

ensure every child in our district becomes a successful reader, writer, speaker, and learner.  

Sound Literacy Instruction:  

Heart of the Lakes Elementary uses a balance literacy approach to literacy to teach Common Core ELA 

standards. We will be continuing extensive work with our ELA standards through professional 

development and vertical team meetings throughout the school year. Teachers will provide consistent 

core instruction whole group, as well as work with student in small groups and individual settings to 

differentiate to meet student needs. Our ultimate goal is get students to an independent level of 

thinking and reading that goes beyond the classroom. Teachers will continue to use the Optimal 

Learning Model (OLM) to provide a gradual release of responsibility to students to demonstrate mastery 

of standards and reading proficiencies. Our staff has a committed to providing varied experiences with 

the written and spoken word through large blocks of time devoted to literacy development and daily 

time to promote and practice independent reading. Scheduling reflects our commitment to all students 

having access to core instruction and individual time to meet the needs of students in both reading and 

math.  

 

 

English Language Learners: 

At Heart of the Lakes Elementary, we are continuing our work to strengthen our ELL services 

(multilingual students) and promote the success and growth of our ML students in literacy and language 

development. During the 2019-2020 school year, we began work on creating a school-wide and district 

plan for the success of our ML students that is rooted in a growth-oriented mind-set. Language 

development is not linear or static. It is fluid and dynamic, so our commitment to providing language-

rich classrooms and experiences for all students creates opportunities for language experiences, 



providing small group ML services when needed. A necessary and area of improvement for us is in the 

area of involvement and communication with our EL families. Working to create translated documents, 

using language line for audible translations, and providing interpreters at conferences and other 

meetings are some steps taken this last school year. Our district worked with Amy Youngs and Region IV 

Lakes Country Service Cooperative to begin planning a district mission and vision for our work with our 

ML learners. Professional development was provided for teachers and this will continue into our fall as 

we think about our work with all students. 

Because of we have built our literacy curriculum on the belief that all children need lots of chances to 

listen to and read books they care about, book selections and availability will be important components 

for us to consider in meeting the needs of all students. In particular, it is important for our ML students 

to see representation of their lives, experiences, cultures and customs through choices in high quality 

literature used in the classroom. 

Preschool/Early Literacy 

Realizing that early literacy skills develop beginning at birth, we have made intentional efforts to support 

literacy in our early childhood programs. Our preschool has adopted a research based, culturally 

responsive curriculum that integrates literacy with math, science and social skills. The curriculum 

focuses on vocabulary and oral language and reading and writing for varied purposes. Preschool also 

uses the Desired Results Developmental Profile to assess students’ early language and literacy 

development twice annually, including looking specifically at English Language Learners’ English 

proficiency. 

Reading Corps 

Beginning in our preschool program and continuing into the elementary, we have a strong investment 

into promoting the early literacy and foundational skills for our students through the Reading Corps 

program. In our preschool ages 3-5, tutors help develop literacy skills and get students ready for 

Kindergarten. They collaborate with classroom teachers throughout the day and provide an extra boost 

to groups or individual students who need it. We have internal coaches and a master coach on campus 

to help provide consistency, data discussions and decisions, and feedback to continue making the best 

decisions for student success. This work continues into the primary grades in the elementary, providing 

more one-on-one instruction to students who qualify for the program. Reading Corps tutors are trained 

in evidence-based reading strategies and work closely with teachers. It has provided us with very 

successful results in providing services to students in the early literacy years.  



 

Commitments and Goals: 

We have worked to create a school culture that is more centered in a growth-mindset. Looking for using 

points of data to give a more complete picture of students and their strengths and areas for growth. Our 

work and discussions through our weekly grade level PLCs have been centered our instruction in these 

commitment areas: 

HOTL Goals/Commitments 

1. Commitment to powerful practices in small group reading 

2. Teaching social emotional learning through programming and school-wide class meetings/lessons 

3. Engaging students in challenging and supportive classroom environments 

4. Implementation and fidelity to programs aligned with standards 

Our work will continue to promote the discussion, collaboration and dialogue to promote student 

engagement, success, and growth. We have scheduled two Data Days through the school year to take 

time as a team to progress monitor ourselves on where we are at and what we need to change and 

where to go next. For the school year of 2020-2021, scheduled opportunities were provided to look 

more closely at our standards in vertical teams, to look at the progression of the standards, and 

determine how this could impact student success, especially our students with exceptionalities. We will 

also be continuing to refine and improve our work in small groups with peer observations and coaching. 

Multi-Tiered System of Support: 

At Heart of the Lakes Elementary, we are committed to implementing a multi-tiered system of support 

for our students. Multi-Tiered System of Supports (MTSS) is a framework that helps educators provide 

academic and behavioral strategies for students with various needs. MTSS grew out of the integration of 

two other intervention-based frameworks: Response to Intervention (RtI) and PBIS. Each tier of support 

provides students with opportunities for learning to help meet the needs of the student. The goal is for 

the student to be successful in their learning and to show growth over time. Research has found that a 

multi-tiered system of support led to improved outcomes such as fewer children referred to and placed 

in special education programs. The tier levels of support are as follows: 

http://www.rtinetwork.org/learn/what/whatisrti
https://www.pbisrewards.com/blog/what-is-pbis/


Tier 1: This is the classroom support given to all students in the classroom with core instruction 

delivered by the classroom teacher using the district’s reading curriculum that is aligned with MN State 

Standards. Evidence-based reading instruction will address the 5 strands of reading (phonemic 

awareness, phonics, fluency, vocabulary, and comprehension). Teachers differentiate instruction in 

small groups, individual student conferences, and interventions within the classroom. 

Tier 2: Based on screening and diagnostic assessments, the second level of support identifies 

students not meeting grade-level targets who are then provided supplemental reading interventions. 

This level of support is outside the core instruction time during a time called WIN (What I Need time) by 

the classroom teacher or an interventions teacher in a small group or individually. This support happens 

to some students who have been brought to the MTSS team and helps with specific areas determined by 

screeners or diagnostic data. Progress monitoring is done to check growth and progress weekly for these 

students. 

Tier 3: Students not responding to interventions provided through Tier 2 interventions. Student 

who qualify for these interventions receive the most intensive and individualized level of support 

outside of core instruction time. Students receiving services in special education are included in this 

level. 

 

 

 



Weekly Grade Level PLCs: 

These meetings are focused on development of common core instruction, formative assessments, 

common assessments, and the analysis of grade level data. These teams meet a minimum of 40 minutes 

per week and often tackle large scale curriculum projects and enhancements over the summer months. 

Time for PLCs is provided through common scheduling. 

Weekly Reading Interventionist PLC Meetings: 

All reading interventionists at Heart of the Lakes Elementary meet weekly to review progress monitoring 

data, engage in collaborative problem-solving on individual students not making adequate progress, and 

collaborate on ways to strengthen the content for small group instruction. 

Use of Data for Selection of Professional Development Priorities: 

The Leadership Team that is comprised of a representative from each grade level, preschool as well, 

special education, ELL, counselor, a specials teacher (Title/ADSIS), the Dean of Students, a 

paraprofessional, two parents, and a community member along with the principal review the school’s 

plan for improvement throughout the year, meeting at least once a trimester to check progress, and 

then in the spring meeting for extended time to analyze data and edit or rework the school’s plan. This 

team then recommends and reports the findings back to the staff to gather input to finalize the plan. 

Professional development needs are determined during this process as well as from needs that arise 

that may be state mandated or needed due to changes in policy, data, and surveys from staff. 

Parent Involvement: 

Following the assessment period in the fall, winter, and spring, parents will be informed of the supports 

and interventions and any further diagnostics assessments or concerns the school has in regards to the 

progress of their child. The results will be used to help their child meet the reading goals for their 

progress toward grade level standards.  

Teacher will make contact within the first few weeks of school, and as the year goes on parents can 

expect regular communication from teachers through newsletters, emails, phone calls, postcards, and 

notes home. Positive contacts are our priority and building the important relationship between home 

and school. Parent-Teacher Conferences are scheduled in the fall and spring to discuss the progress of 

their child with our goal being 100% of all family participation for conferences.  

We encourage families to spend lots of time reading. There is ample research also to confirm that in 

order for students to progress as readers, they must have abundant time to read. Conversations, 

singing, telling stories and allowing student to explain their thinking is also an important part of 

language acquisition that is such an important part of early reading skills. Our literacy program begins 

with a serious commitment to giving students large chunks of time to be deeply engaged in reading 

books. Reading and talking about that reading with your child is important too. 

Attendance: 

One of the most important factors in a student’s success in school is consistently attending school. To be 

considered regularly attending, a student would not miss more than 10 days of school each year. 

Knowing that there are always extenuating circumstances, we stress attending school is important for 



academic and social reasons. With frequent absences, the gaps missed from not being in school add up 

and start to create a gap in achievement. Research shows a child’s regular attendance may be the 

greatest factor influencing his/her academic success. Here are a few reasons why: 

 

Communication between school and home are important in providing support and information to 

ensure the success of students. We want our students here and work to make sure our curriculum and 

instruction is engaging and challenging to encourage their curiosity about the world and to be a life-long 

learner. 

Assessment and Intervention: 

All students at HOTL will participate in comprehensive literacy assessment a minimum of three times per 

year. This assessment includes use of the Fountas and Pinnell Benchmark Assessment System, FAST, and 

for grades K-1 portions of the Observation Survey. 

Our building schedule reflects a dedication to time to provide services for students. Each grade level has 

a WIN (What I Need) Time in which no core instruction occurs.  This allows for Tier 2 and Tier 3 

interventions as well as any other special services such as special education to take place either in the 

classroom or as a pull out small group service. 

Screening Process: 

All students at HOTL will participate in a screening process for identification of students in need of 

targeted assistance in order to achieve grade level proficiency. One of the screening tools that is used is 

Fast. The following screening measures will be used at designated grade levels. 

Grade Fall Winter Spring 

PreK PELI (Preschool Early Literacy 
Indicators)  

PELI (Preschool Early Literacy 
Index) 

PELI (Preschool Early Literacy 
Index) 

K FAST Early Reading 
Letter Sound Fluency 

FAST Early Reading 
Letter Sound Fluency 

FAST Early Reading 
Letter Sound Fluency 

1 FAST Early Reading 
CVC Word Sound Fluency 

FAST Early Reading 
CVC Word Sound Fluency 

FAST Early Reading 
CVC Word Sound Fluency 

2 FAST Adaptive Reading 
Oral Reading Fluency 

FAST Adaptive Reading 
Oral Reading Fluency 

FAST Adaptive Reading 
Oral Reading Fluency 

3 FAST Adaptive Reading 
Oral Reading Fluency 

FAST Adaptive Reading 
Oral Reading Fluency 

FAST Adaptive Reading 
Oral Reading Fluency 

4 FAST Adaptive Reading 
Oral Reading Fluency 

FAST Adaptive Reading 
Oral Reading Fluency 

FAST Adaptive Reading 
Oral Reading Fluency 



 

Students who score at or below the 30th percentile are considered for strategic targeted interventions.  

Students scoring below the 10th percentile are considered for intensive targeted interventions. 

 

Diagnostic Assessment Process: 

The Fountas and Pinnell Benchmark Assessment System (BAS) together with the HOTL Reading 

Behaviors Checklist and PRESS assessments are used as diagnostic tools to match students with the 

instructional practices that will best meet their needs. All staff in grade K-4 are already trained or will be 

trained to perform error analysis on running records (K-2) or to gather data from a miscue analysis (3-4). 

All staff is already trained or will be trained to give a benchmark assessment in order to further 

distinguish if students are demonstrating need I the areas of comprehension, decoding, or language 

structure. 

 

Progress Monitoring: 

All students below the 3oth percentile on the screening assessments will participate and receive Tier 

services. They will also be progress monitored bi-weekly using the grade appropriate FAST measure. This 

data is used to determine if students are showing adequate response to the interventions that they are 

participating in. Data from progress monitoring is shared with classroom teachers and building 

interventionists on a weekly basis. Interventions last approximately 6 weeks and are then analyzed to 

see if changes need to be made. 

Communicating Selection for Interventions to Parents: 

Following literacy screening/diagnostic assessments in the fall and winter, parents of students who meet 

criteria and are selected for targeted services and interventions will be notified both writing and a call 

home explaining: 

 How their child was selected for intervention services 

 What items from HOTL Reading Behaviors Checklist will be the focus of the intervention 

 What the exit criteria will be  

 How the parent can further support their children’s progress with these reading behaviors at 

home 

Classroom teachers and/or interventionists also provide a follow up communication in person or by 

phone to answer any additional questions parents may have about the reading intervention cycle.  

Results of progress monitoring will be shared with parents at Fall or Spring conferences, which will be 

approximately 6-8 weeks into the fall/winter intervention cycle. 

 

 



Staff Development 

Through our School Improvement process and planning in 2020-2021, we have renewed our 

commitment to making sure that all students learn and meet success in our school. We have developed 

a plan for making our instruction and services at all Tier levels of support a priority. In particular, we 

have worked to align our instruction, grading procedures and assessments with the new MN ELA State 

Standards. We provide mentoring and coaching for staff in all Tier 1 areas. We also have made changes 

and have begun the implementation of improving our communication with families in our school district 

to be more culturally responsible in building partnerships for the success of all students. 

2021-22 School Year Share completed Communication Protocol and Flow Charts 

2021-22 School Year Implement Targeted School Wide Multilingual Learner Strategies in 
the areas of scaffolding, seeing themselves in the classroom, and 
building classroom dialogue.   
 

2021-22 School Year Continued Standards work: complete pacing guides, “I Can” 
statements (learning targets), Standards based Tier 1 instruction 
and assessment, Standards based grading and progress reports. 

2021-22 School Year Focused PLC Work 

 

Heart of the Lakes Elementary Literacy Expectations: 

Heart of the Lakes has identified the need for a balanced literacy approach to teaching reading in the 

elementary with a strong emphasis on systemic phonics instruction in primary grades. Through our work 

and training in Daily 5, small group reading, and work with gradual release of responsibility as well as 

our work in aligning our MN 2020 ELA State Standards to our instruction and progress 

monitoring/grading, we worked to align with our preschool and promote language –rich environments 

and large chunks of time devoted to literacy development to impact all students. 

 

 

 

 

 

 

 

 

 

 

 



Heart of the Lakes Elementary Data Spring 2021: 

PELI (Preschool Early Literacy Indicators) 

Grade PELI Assessments Percentage of 
students 

at/above target 
PreK Composite 56.1%  

PreK PELI Language Index 68.2% 

PreK Vocabulary/Oral Language  75.8% 

PreK Phonological Awareness  51.5% 

PreK Alphabet knowledge 48.5% 

 

FastBridge Learning Assessments – Letter Sound Fluency Spring  

Grade Students Proficient/ 
Total # of Students tested 

Percentage of 
students 
proficient 

Kindergarten 
(Spring Cut Score 41) 

43/81 53% 

 

FastBridge Learning Assessments – Decodable Words Spring  

Grade Students Proficient/ 
Total # of Students tested 

Percentage of 
students 
proficient 

First Grade 
(Spring Cut Score 15) 

56/105 53% 

 

FastBridge Learning Assessments – Oral Reading Fluency Spring 

Grade Students Proficient/ 
Total # of Students tested 

Percentage of 
students 
proficient 

Second Grade 
(Spring Cut Score 101) 

41/114 36% 

   

Third Grade 
(Spring Cut Score 125) 

35/99 35% 
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Fountas and Pinnell Benchmark Assessment System (BAS) (Heinemann) 2020-2021 Data 

Grade Students Proficient/ 
Total # of Students 

tested 

Percentage of students 
proficient 

Kindergarten 
(Spring Cut Score C) 

70/91 77% 

First  
(Spring Cut Score J) 

46/116 42% 

Second 
(Spring Cut Score M) 

50/106 43% 

Third 
(Spring Cut Score P) 

61/105 58% 

 

 


